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Executive summary  

The project on peer comprehensive sexuality education is implemented under Priority 

Objective 2 of the Strategic Framework 2016-2022 of the International Planned 

Parenthood Federation and it aims to provide access to young people to comprehensive 

sexuality education and to realise their sexual rights.  

The primary activity of the programme is the implementation of peer education sessions in 

secondary and primary schools that have applied for it voluntarily, or in the youth centres. 

The education is carried out using an interactive method (workshops), which is focused on 

acquiring knowledge, attitudes and skills in 7 different topics related to sexuality: gender, 

relationships, civil aspects of sexuality, diversity, sexual pleasure, sexual violence, sexual 

and reproductive health.  

This evaluation serves to identify the effects achieved by the implemented peer education 

sessions in the 2017-2019 period, measured in terms of: 1. targets laid down in the 

programme (number of trained young people, number of trained certified educators and 

number of delivered trainings), 2. comparison of the trained young people’s knowledge and 

attitudes before and after the training, as well as 3. identification of problems and 

challenges the programme is facing, from the experiences of its direct beneficiaries. On the 

grounds of these effects, recommendations have been formulated that are expected to 

improve its effectiveness.  

The evaluation uses methods of quantitative and qualitative analysis of data obtained from 

various sources:  

(a) relevant documents,  

(b) data from the pre-test and post-test measurements of the specially developed attitude 

scale and a level of information test, from 620 participants – 499 of which attended the 

training in the Macedonian language and 121 of which attended the training in the 

Albanian language,  

(c) focus groups with a total of 22 students from two schools who had participated in the 

CSO peer education in the two languages of instruction, Macedonian and Albanian. 

Based on the data analysis, the following conclusions have been drawn: 

1. Quantitative targets for the evaluated period (number of trained young people and 

number of certified educators) have been reached and surpassed 

2. Attitudes have become more positive, with a large effect size in both ethnic groups. 

The ethnic Macedonians have improved their attitude about all involved 



components, whereas the ethnic Albanians have not shown a statistically significant 

change only in the components pleasure and relationships.  

3. Macedonian students have shown the largest absolute difference between the pre-

test and post-test measurements in the SRH component (which largely stems from 

the differences that transpired with the girls), and the largest difference among the 

ethnic Albanians was observed in the diversity component (significantly changed in 

both genders).  

4. Progress has been achieved in the average level of information among all 

programme participants. The effect size of the change is prominently strong. 

Statistically significant progress in their knowledge is seen in both genders. The 

change has been more profound in students that received instruction in the 

Albanian language, however, their baseline was lower, too.  

5. Post-test knowledge measurements have not shown alignment in the level of 

information between the students that received instruction in the Macedonian 

language and those that received instruction in the Albanian language. 

Recommendations: 

- the programme should receive support in every regard, especially in the efforts to 

cover all the ethnic communities in the country, 

- it is particularly important to strengthen the efforts to recruit, train and motivate 

quality educators that speak Albanian/Romani,  

- additional support is necessary for the existing educators that deliver the education 

sessions to the groups that receive instruction in the Albanian language, on the 

account of the different baseline in the level of information and attitudes compared 

to the groups that receive instruction in Macedonian, and it would be beneficial to 

increase the number of sessions with students whose language of instruction is not 

Macedonian, 

- instruction may be enhanced with elements that would involve new technologies.  



Introduction  
 

Contrary to the increasing number of countries where Comprehensive Sexuality Education 

(CSO) has a relatively long history of implementation in the formal education system, the 

formal education system of the Republic of N Macedonia lacks a systemic and continuous 

instruction in the field of sexuality, less so one that would be comprehensive, especially in 

terms of it being compulsory. Students in primary and secondary education have only 

incidental chances to acquire relevant information about sexuality, sexual rights and sexual 

health. Moreover, the attention is almost exclusively devoted to the biomedical aspects, 

whereas the psychosocial aspect is not discussed. 

Several sources of information related to sexual and reproductive health are available to 

students in primary and secondary schools. One of them is expert visits, largely dedicated 

to such topics as puberty, sexually transmitted infections and HIV, and the other can be 

found in regular instruction, as part of Biology classes, focusing on the reproductive 

function. The third source, even though it has the potential to overcome many 

shortcomings, unfortunately, functions in very rare exceptions. Instead of the underlining 

idea – to cover the topics that are missing from Biology classes with the Life Skills course – 

reality1 has shown that, in most of the schools, due to the optional nature of the topics, 

topics that discuss sexuality issues are almost completely avoided because the teachers do 

not feel prepared to work on them.  

One might say that parts of the information about sexuality that are being conveyed to the 

students are not only out-dated and inaccurate, but also they promote inappropriate 

attitudes, especially towards homosexuality2. Thereby, the problem may not only be 

ascribed to the insufficient coverage of the topic with content, but also their quality poses 

an additional problem. Therefore, despite being concerning, the fact that young people are 

confused, misinformed and have insufficient knowledge about the sexual and reproductive 

health comes as no surprise. 

 

1.2. Towards the introduction of comprehensive sexuality education in RNM  

 

In the last two years, the necessity to introduce systemic and comprehensive programme 

for sexuality education of the young people in the formal education was recognised and 

                                                           
1
 Vasileska, L. Report on the research into the possibilities of the students for information in the area of 

reproductive health and its protection in the schools, Skopje: HERA (Health Education and Research Association), 

2014. 
2
 Trajanoski, Ž., Janeva, N. and Mladenović, B. Love only after class: assessment of the necessity and availability of 

information in the area of sexuality education in Macedonia, Skopje; HERA (Health Education and Research 

Association), 2010. 



partially addressed by the competent institutions. Young people3, parents4 and teachers5, 

all provided their support. 

It is beyond doubt that the most efficient response to overcome the described shortage of 

relevant information and equally, of appropriate attitudes related to sexuality, is to 

introduce continuous, systemic, inclusive sexuality education that will be preceded by 

thorough training of the teaching staff for its implementation. However, this process is 

long, it requires strong commitment and support from the institutions and it relates to a 

requirement for serious resources.  

Therefore, as a type of activity to bridge the gap between the demand on the one hand and 

the opportunities and the conditions on the other, HERA continues to provide valuable 

opportunity for education to the young people outside the regular instruction through 

practice/model known as peer education, which started in 2014. 

 

2. Peer education  
 

The peer education project on comprehensive sexuality education rests on two important 

requirements: (1) to offset the lack of access to information in the formal education and (2) 

to provide active participation of young people in the decision-making process, advocacy 

and transfer of knowledge about CSE among their peers. 

In the past five years, two handbooks on sexuality education were produced under these 

project activities, intended for population aged 6-186. 

Peer education is based on realisation of the content described in the Handbook for peer 

educators7, which explains the steps how to carry out two workshops from each 

component, as well as the relevant guidelines and details that are necessary to successfully 

deliver the workshop. 
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in print 2020). 
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HERA, 2014 
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Peer educators are trained through an intensive three-day supervised training by experts 

in the field and senior peer educators, followed by a verification of their competences, 

namely: 

1. To carry out a workshop; 

2. Knowledge of the content incorporated in the handbooks; 

3. Appropriateness of attitudes related to sexuality.  

 

The skills required for providing instruction are verified by examining the competences 

based on: 1) simulation of а lesson and 2) knowledge and attitude testing, where the 

educators are expected to reach critical score8 on the grounds of the given certification 

criteria. The assessment regarding the delivery of the lesson and the provided feedback are 

carried out on the grounds of observation by a five-member commission, according to a 

checklist of quality indicators (e.g. “establishing contact with the group”, “managing difficult 

participants or situations” etc.). Trainings may be delivered only by those educators that 

have successfully passed the exam and received a certificate, whereby they become junior 

educators. On-site, they are always accompanied by senior educators, who are the most 

successful educators with long-standing experience in the field.  

In the reporting period of this evaluation, that is, from 2017 to 2019, three trainings of 

trainers were conducted. The first training lasted for three days in October 2017 and 21 

peer trainers were trained, the second three-day training was conducted in October 2018, 

with additional 23 peer trainers. The last training was held in July 2019, where 17 people 

were certified. The trainings are carried out following an open call with certain criteria and 

age range, which the applicants are expected to meet.  

The project activities are implemented in primary and secondary schools that have signed 

a memorandum for cooperation. The schools and the students voluntarily show their 

interest and approach the education programme. In the course of the evaluated period, 

trainings in 26 different schools (primary and secondary) have been implemented. In 21 

of them, instruction is provided in the Macedonian language and in 5 schools instruction is 

provided in the Albanian language. Skopje hosts 21 of the participating schools and the 

remaining ones are located in Debar and in Tetovo. 

 

Concerning the education programmes that are implemented outside the school, where the 

applicants are minors, permission for participation from a parent/guardian is mandatory. 

Elements of instruction are also provided in the HERA youth centres, as a weekend 

training, also on voluntary basis following a prior open call or at the initiative of the group 

or individuals. 
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 It has been provided that those that will not reach critical score at their knowledge test will be given one more 

opportunity to take the test. 



In the 2017-2019 period, the CSE peer training was delivered through at least 52 

workshops. The schools that provide instruction in the Albanian language had workshops 

in Albanian. 

 

The activities in the given period are expected to achieve the following effects: 

 

1. The trained students will promote their knowledge in the area of sexual and 

reproductive health and will acquire skills that will help them make informed 

choices in this field;  

2. The trained students will develop positive attitudes about sexuality as an integral 

part of the person, about gender equality, diversity, sexual rights and health care.  

 

3. Method of evaluating the effects  

 

The evaluation of the project’s progress rests on the achievements that derive from the 

performance indicators of the second objective laid down in the Annual Programme of 

HERA for 2017-19 regarding the programme segment Comprehensive Sexuality Education 

(Table 1). In order to obtain a more objective insight into the situation, we used 

quantitative data that aim to determine the changes in attitudes and level of information of 

the training participants. These are supplemented by qualitative data, which is the basis of 

information about the course of the peer training and for identification of its strengths and 

weaknesses from the perspective of the parties that took part in the process. 

 

 

Table 1. Indicators and activities of Objective 2 regarding the programme segment 
Comprehensive Sexuality Education  
 

Objective 2. Activities for achieving 
Objective 2. 

Performance indicators 
for the activities  

To increase the 
involvement of volunteers 
as implementers of the 
comprehensive sexuality 
education 
 

1. Number of young people 
that have completed full 
CSE programme  

2. Number of trained CSE 
peer educators  

3. Number of young people 
covered by a series of 
workshops on some of 
the CSE topics  

1. 606 trained young 
people  

2. 61 certified peer 
educators  

3. 491 young people that 
have completed some of 
the components 
covered by CSE 

 

 

3.1 Sources of data  



In order to assess the efficiency of peer education in the 2017-2019 period, quantitative 

and qualitative data have been collected. The quantitative data were obtained from the 

following sources: 

1. Lists of participants that attended the training; 

2. Pre-test and post-test data from an Attitude Questionnaire concerning the 

components of the comprehensive sexuality education; 

3. Pre-test and post-test data from a Level of Information Test; 

In order to obtain qualitative data, we used: 

4. Focus groups with students in two schools that participate in the project. 

 

3.2. Instruments 

 

The knowledge test (level of information) is developed in two parallel forms, equal in 

difficulty. One is administered for the pre-test measurements and the other for the post-

test measurements. It contains 18 questions with multiple choices and each correct 

response provides one point, which means that the maximum score is 18. Most of the 

questions require higher level of knowledge according to Bloom’s Taxonomy, such as 

understanding, knowledge application, that is, analysis and synthesis, rather than only 

factual information.  

The attitudes about sexual and reproductive health and sexuality in general are measured 

with an attitude scale for each of the realised sexuality education components: 

1. Gender and gender equality; 

2. Relationships; 

3. Sexually transmitted infections (including HIV) and contraception; 

4. Sexual violence; 

5. Pleasure; 

6. Civil aspects; 

7. Sexual diversity. 

The attitude scale is composed of 28 claims that reflect a relevant relation to each of the 

components (7x4 claims). Responses are given on a Likert scale from 1 (completely 

disagree) to 5 (completely agree). Some of the claims are inverted to have control over the 

response style. The highest possible score of the questionnaire is 140 (completely positive 

attitude) and the lowest is 28 (completely negative attitude). The review of the internal 

consistency of the instrument regarding the given sample suggests that it is highly reliable, 

despite that the subscales cover relatively heterogeneous claims and can be treated as 

separate. Cronbach’s alpha of the entire scale is r=0.84. 

The questions for the focus groups are designed to address several important aspects 

related to the understanding of the findings, on the one hand, and the possibility to 



improve the activities in the future: content appropriateness, approach appropriateness, 

cultural specifications and recommendations for changes. 

All instruments are developed in two versions: in the Macedonian and in the Albanian 

languages and the translations are carried out by a professional. 

3.3. Procedure for collecting quantitative data  

The data collection, which took place in the 2017-2019 period, had two stages for all 

participants. In the first stage (pre-test), both instruments were administered in order to 

obtain an insight into the situation related to the two measured variables before 

instruction. Immediately upon the completion of instruction, that is, at the last lesson, the 

instruments were administered again (post-test stage). The final analysis only takes into 

account the participants that were present in both measuring instances and those that have 

fully completed all the instruments. 

3.4. Participants in the quantitative segment of the evaluation  

 

The structure of respondents involved in the quantitative analysis is presented in Table 2. 

From the involved respondents, 507 (82%) have participated in all classes, and the rest 

have been absent once.  

 

Table 2. Structure of the sample of participants in the knowledge and attitude tests  

 

Participants male female total 

Macedonian language of 
instruction 

166 
26.8% 

333 
53.7% 

499 
80.5% 

Albanian language of instruction 48 
7.7% 

73 
11.8% 

121 
19.5% 

Total 214 
34.5% 

406 
65.5% 

620 
100.0% 

 

 

3.5. Implementation procedure for focus groups  

In order to collect data from focus groups, a structured protocol was developed composed 

of 8 major questions concerning their experiences with instruction and the assessment of 

its relevant aspects. The four9 focus groups were facilitated by trained moderators and 

were organized to be homogenous, on the grounds of two criteria: gender and language of 

instruction. 

                                                           
9
 The number of focus groups and participants is exceptionally low and it only serves for illustration rather than 

drawing conclusions. Considering the real barriers to provide a larger number of groups, we provided only the 
findings from the qualitative data that are consistent with the education data received so far.  



Considering the movement and contact restriction measures that we had to face during the 

COVID-19 crisis, the discussions were held on the online platform Zoom and lasted for 30-

45 minutes. This situation made the recruitment of focus groups participants substantially 

more difficult and the process was facilitated by the teachers-coordinators in the schools 

that had the most recent experience with the programme. The structure of the sample of 

participant in the focus groups is presented in Table 3. 

The conversation in the focus groups was recorded with prior permission and the 

participants were guaranteed anonymity. The recordings were destroyed right after the 

data were processed, that is, after the report was written. 

Table 3. Structure of the sample of students-participants in the focus groups (N)  

 

School male female total 
Students from school providing 
instruction in the Macedonian 
language  

4 4 8 

Students from schools providing 
instruction in the Albanian language  

5 9 14 

total 9 13 22 
  

3.6. Data analysis  

 

The effects of peer education on the attitudes and the level of information were verified by 

testing the differences between the pre-test and post-test measurements. The significance 

of the differences between the arithmetic means of both measurements was determined by 

using a t-test for repeated measurements and the effect of the difference was tested. 

Following the transcription of the audio recordings from the focus groups, a thematic 

analysis of the content was performed. The main topics are illustrated with quotations. 

4. Findings 

Quantitative analysis  

4.1 Effects of the training on students’ attitudes   
 

The analysis of the data obtained from the Attitude Questionnaire, on both genders, on both 

languages of instruction, and for all respondents in total, provided the results presented in 

Chart 1. 



The values on the scale can be described as follows: an average up to 50 means a 

particularly negative attitude, from 51 to 75 – moderately negative, a result from 74 to 96 

indicates neutral attitude, between 97 and 119 is moderately positive, and an average over 

119 suggests particularly positive attitude. 

The average of all groups from the post-test measurements suggests that, in general, 

attitudes have improved, but remained within the moderately positive category . 

 

Chart 1. Changes in students’ attitudes before and after the training (overall, by gender, and 

by language of instruction) 

When broken down into components, we can observe attitude changes concerning every 

available aspect, which is visually evident in the distance between both curves (Chart 2). 



 

Chart 2. Changes in attitudes among all participants, broken down by CSE components  

In order to obtain a detailed insight into how the seven individual components have 

changed, comparisons have been made between the scores of every participant before and 

after instruction. Namely, we need to take into account that a value of 4-7.2 on the 

subscales of each of the components indicates very negative attitude, a value between 7.3 

and 10.4 indicates moderately negative attitude, from 10.5 to 13.5 – neutral attitude, from 

13.6 to 16.8 – moderately positive and over 16.8 – prominently positive attitude. The 

results suggest that the highest level of acceptance has occurred in relation to the civil 

aspects and rejection of sexual violence. The students had the lowest baseline in respect of 

protection from STIs (which, among others, verifies the prejudices toward HIV-positive 

persons), and it remains the lowest in relation to other components even after the training. 

Every difference from the first to the second testing is statistically significant on the 

strictest level. The smallest effect was achieved in the component pleasure.  

The comparison of the effects of instruction on the attitudes of both language groups about 

individual components (Charts 3 and 4) indicates that there were significant changes 

(p<.01) in every component in Macedonian participants, whereas among ethnic Albanians, 

there were no changes in two components: relationships and pleasure. Therefore, the 

smaller effect on the general change in attitude, compared with the ethnic Macedonian 

students, can be ascribed to this aspect.  



 

Chart 3. Changes in attitudes among participants using Macedonian language of instruction, 

broken down by CSE components 

 



Chart 4. Changes in attitudes among participants using the Albanian language of instruction, 

broken down by CSE components 

Comparisons by gender, within the different languages of instruction, have been presented 

in Charts 5 and 6. Visibly the greatest differences among Albanians of both genders emerge 

within the diversity component. In Macedonians of the male gender, the greatest absolute 

differences have emerged in the violence component, and among girls, SRH. 

  

 Chart 5. Changes in attitudes among participants using the Macedonian language of 

instruction, differentiated by CSE components and by gender  

  

Chart 6. Changes in attitudes among participants using the Albanian language of instruction, 

differentiated by CSE components and by gender 

 

 



The statistical analysis has returned the following results: 

1. Taken as a whole, among all trained participants, the average has changed in 

that the overall attitude has become more positive (t=20.43 (621); p<0.01). 

The effect size equals r=0.8410, which indicates a very highly prominent change. 

  

2. Among participants of both languages of instruction, statistically significant 

changes have occurred towards improvement – (tmak=19.80 (500); p<0.01 and 

talb=7.62 (120); p<0,01). The effect size for participants of the Macedonian 

language of instruction is 0.93, and for those of the Albanian language of 

instruction is somewhat lower, however, prominent, and equals 0.78. This 

difference is owing to the fact that participants who are ethnic Albanians have 

seen no changes in the attitudes following instruction in two components: 

relationships and pleasure. 

 

3. If the changes are considered from the aspect of gender, a conclusion can be 

reached that they have happened among both girls (t=16.7 (414); p<0.01) and 

boys (t=12.0 (220); p>0.01), even though with a slightly lesser effect.  

4. Among ethnic Macedonians, the attitude about all included components has 

improved (t=12.0 (220); p>0.01). At the same level of significance, an 

improvement has taken place among participants who are ethnic Albanian, 

except for the components pleasure and relationships, where no changes in the 

attitude have occurred (p>0.05).  

5. It is noteworthy that, among Macedonian participants, the highest absolute 

difference in the pre-test and post-test measurements has emerged in the SRH 

component (which mostly originates from the differences that have transpired 

among female participants), whereas, among ethnic Albanians, in the diversity 

component (significantly changed among both genders).  

6. The results concerning the pleasure component are contradictory. The attitude 

about this component has generally changed the least, and the statistically 

significant changes that have been identified among ethnic Macedonians are 
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 To calculate the effect size, the t value – repeated measurement test – w =as used, as suggested in: Rosenthal, R. 

& Rubin, D. B. Meta-analytic procedures for combining studies with multiple effect sizes. Psychological Bulletin, 

99, 400-406, 1986. The effect size expressed in correlation may range from 0 to 1. The effect size ranging between 

0.09 and 0.25 is considered moderate, between 0.36 and 0.49 is considered strong, whereas the effect exceeding 0.5 

is considered very strong. The effects should be read only as orientational measurements, because the groups are 

small, they significantly vary in their size, and a t-value for repeated measurements was used for the purposes of the 

calculation.  

 



owing to the changes that have occurred only in the group of participants of the 

male gender.  

 

4.2 Effects of the training on students’ knowledge 
 

The analysis of data received from the Knowledge Test, on both genders, and for all 

respondents in total, has reported the findings presented on Chart 6.  

 

Chart 6. Changes in the level of information of students before and after the training (total, by 

gender, and by language of instruction) 

Statistical data analysis of the pre-test and post-test measurements of the test 

indicate the following:  

1. Overall, the average of all participants has been raised, meaning that a progress has 

been made in the level of information. The average score of M=10.8 has increased 

to M=13.3 (t=20.4 (620); p<0,01) which, taking into consideration the maximum 

possible score, represents a solid progress. The effect size is prominently strong and 

amounts to Cohen d=0.84.  

 

2. Statistically significant progress in knowledge is seen in both genders. In girls, the 

effect size is somewhat lesser than in boys and it amounts to Cohen d=0.75 (for 

boys, it is Cohen d=0.84).  



 

3. The change is most profound among participants who received instruction in 

the Albanian language. Their average has risen from M=7.7 to M=11.6. Statistically 

significant differences between the pre-test and the post-test measurement is seen 

among participants who received training in the Macedonian language (t=17.19 

(499); p<0.01).  

 

4. In the post-test measurements of knowledge no alignment has been achieved in 

the level of information among boys and girls, who have different baselines, so 

the average among girls (M=13.6) remains higher than the one among boys 

(M=12.4), or, in other words, both groups differ in that how much they have learned 

(t=6.84 (644); p<0.01).  

 

5. In post-test measurements of knowledge, no alignment has been achieved in the 

level of information among participants who received instruction in the 

Macedonian language (M=11.06) and those who received instruction in the 

Albanian language (13.8). The average of participants who received instruction in 

Macedonian remains statistically significant than the one of their Albanian peers in 

the second measurement (t=9.38 (619); p<0.01).  

 

Qualitative analysis  

In general, the participants’ statements during the focus groups were unusually 

unelaborate, which can probably be attributed, to a great extent, to the unusual method of 

how the data were collected. The refraining was particularly prominent among the group of 

girls who received instruction in the Albanian language of instruction.  

Statements concerning the motivation to participate in the training revolve around the 

need to “learn something new”, “expand one’s knowledge”, “learn about something that is not 

taught in schools”. Unlike the boys, who had mostly expected to learn how to protect 

themselves against sexually transmitted diseases, the girls said they had had no particular 

expectation concerning the contents, and that they were surprised with the diversity of the 

contents. An interesting detail is that Macedonian boys were aware that their Biology 

lessons neither teach them enough nor provide them with relevant and accurate 

information about sexuality. All participants said their expectations were fulfilled, even 

surpassed, in respect of the lectures and workshops on all CSE components. 

“I didn’t know what the topic for discussion was. Once I heard it, it was clear.” (F, Alb) 



When asked whether they had learned something new and whether they are satisfied 

with the training, in general, they commented that their expectations were almost 

completely met.  

“We were not disappointed, because this topic, too, is significant for our age. So 
that we can stay informed.” (M, Alb) 

 
“Initially, I went there to socialise, to have a stroll. The organisation was great, now I’ve 

returned with an advanced brain, with the knowledge… with a diploma… well, I don’t know 

where I’ve misplaced it (laughs)”. (M, Mac) 

The fact that instruction was given by peers, who were very open, and that instruction was 

interactive, that many new things could be learned, were specified as the best aspects of 

the approach. One student even said that “even if he had to sit for 10 hours at the same 

spot, he would still have found it interesting”, mostly because of the social dynamics, and 

certainly, because of the topics covered by the workshops. A special quality was found in 

that the educators were not strict, they did not act superior to the participants, and they 

managed to establish the connection with them.  

“All lessons were interesting. We’ve learned many things, and I hope they’ll be useful to us 

in the future.” (M, Alb) 

“Instruction was interactive, we had roleplaying, we wrote on the flip-chart paper. We 

socialised. Everybody was given the opportunity to get engaged and say their opinion.” (F, 

Alb) 

“What was most interesting was the method in which instruction was given.” (M, Mac) 

“The educators were great and it was really nice from them that we could talk to them 

about everything.” (F, Mac)  

“The most interesting thing was that we had workshops, you learn much more during 

workshops”. (F, Mac) 

While the girls avoid indicating the most useful contents, the boys suggested that 

probably that would be the right use of condoms. Moreover, they make a strong distinction 

between what goes on during the CSE education sessions and in school, specifying that in 

schools they are exposed to superficial teaching of lessons, whereas here they were given 

an opportunity to discuss in groups, to debate among themselves about specific topics they 

had no agreement about, to express their opinion and, of course, the end result of such an 

instruction was the acquisition of diverse knowledge and becoming closer with the other 

participants when they worked in groups.  

“(The most useful thing was)… When we split in groups and were supposed to 

gather information about sexually transmitted infections”. (M, Alb) 



“Realistically, what we had learned before was banal, and here we upgraded 

(improved) it, and we learned exactly what we were supposed to learn”. (M, Mac)  

“Mainly the things we had never learned in school… but, most of all, about the 
diseases.” (M, Mac) 

“Everything was useful, I don’t see it as more or less useful, or the most useful, because 

literally everything was useful. I think CSE is important from every aspect.” (F, Mac) 

There are no data indicating that a specific topic / content was new to all or to most of the 

participants in the focus groups. While details about STI were new to some, for others this 

was the issue of sexual rights, especially the institutions which they can address, how to go 

through the process etc., and others yet said a new piece of information for them was how 

to put on a condom. The participants mentioned different specific prior experiences that 

make the distinction between what was new to them or not. For example, a girl said that 

she knew almost everything about putting on a condom from before, because she had 

already attended similar trainings organised by the Red Cross. Majority were familiar from 

before only with individual concepts or definitions from the general field of CSE, however, 

they were not familiar with the essential and crucial issues that any young individual 

should know. What one of the participants singled out as being most important, in fact, as 

being the most important novelty to him, is the opportunity to learn the attitudes of his 

peers, because he had imagined that they would have completely different attitudes. He 

said: 

“The theoretical input was new, but for me, what was the real news for me, was to 
hear the attitudes of the others. It strikes you as a surprise, you’d say his position 

is this, when in fact he believes differently. That’s how I see it”. (M, Mac) 
 

 “It is very important that all of our peers take part in this activity. We’ve learned 
new things, things we should know in our lives”. (F, Alb) 

 

None of the participants in the focus groups / interviews provided a specific issue 

concerning the content of instruction. The students in the group that received instruction 

in the Albanian language indirectly suggested that the issues related to the right to abortion 

was most contradictory to them, and the boys even “hijacked” the voice of the girls and, on 

their behalf, asked that the language used with them be adjusted by “softening” it. To this 

question, the students mainly reiterated the positive sides of the approach, underlining 

once more how important was to them the opportunity to discuss and make their voices 

heard.  

All girls in the focus groups, regardless of their ethnic background, unanimously agreed 

that the method in which the SRH instruction was given was the right way in which one 

such sensitive workshop should be delivered, and they had no specific suggestions for 

improvement. They believe they had memorised a lot of things, especially about HIV and 



contraception, they were open to each other to say what was on their minds, they had been 

corrected if they had been wrong, they could write down information in their notepads, to 

ask about issues that were not clear, so they concluded that there is nothing they would 

change.  

 
“I think the way in which instruction was given was very good, we had notepads 

where we could jot down things, I wouldn’t change anything.” (F, Mac)  

“I think the same, everything was good, the educators completed our information, 

they wrote things down, they explained things, I wouldn’t change anything.” (F, 

Mac)  

 

“I liked it that we received new information. We had fun. We exchanged our 

opinions.” (F, Alb) 

“We were free to express our opinions, without anyone bandying”. (F, Mac) 

Unlike them, the boys that received instruction in Macedonian suggested that, in addition 

to the theoretical part, they would like to also have a practical input, too, with more 

visualisation (to show a particular infection, possible symptoms, etc.), which would help 

them memorise things better. A suggestion was made that a quiz should be organised after 

the completion of all the lessons, so that they can self-test their knowledge of the 

theoretical input, at the same time complementing the missing or unclear information, if 

any. The Albanian boys suggested having more fun and adjusting the stories more to their 

reality.11  

“Use new technologies to help us memorise the information, include IT elements.” (M, Mac)  

“Make it more fun, with roleplaying, short stories. Make it more realistic.” (M, Alb) 

 

In summary, ethnic Albanian girls and ethnic Macedonian boys gave higher scores to the 

CSE programme than the Albanian boys and Macedonian girls. This finding cannot be 

treated as an indicative one, that genuine group differences exist, mostly on the account of 

the number of respondents, but also on the account of heterogeneity of the additional 

explanations that the participants had been prepared to share.  

                                                           
11 They probably mean the “True Stories” workshop, where stories from different cultures were examined. 



What can be drawn as a conclusion with greater certainty from the available data is that the 
participants in the peer CSE programme are generally satisfied with the experiences gained 
from the programme, that the interactivity of the model and the relations with the 
educators stand out as the strongest suit of the programme, and that the most useful topics 
were preventing the sexually transmitted infections and contraception.  

 
“The experience was really 10 out of 10… at times maybe even better… if it was a 65-year-

old granny teaching us, then no (laughs).” (M, Mac) 

“I haven’t been to many such educations, but out of all that I can remember, this is the 

best one, the educator’s views and how they treat you make what they say become 

attractive, and that’s what impressed me.” (M Mac)  

“Everybody had a say, and that’s what I liked the most.” (F, Mac) 

 

5. Conclusions from the evaluation  

The analysis of the quantitative data provided the following findings:  

 quantitative targets for the evaluated period (number of trained young persons and 

number of certified educators) have been reached and surpassed – considering the 

context and the funds, even though the target set by the activity indicator is high, and 

the accomplishments thus far are extraordinary;  

 changes have occurred in all trained participants towards their overall attitude 

becoming more positive, with the effect size being greater among participants who 

received instruction in the Macedonian language of instruction compared to those 

who received instruction in the Albanian language of instruction, and among girls 

compared to boys;  

 the greater effect in the changed attitudes among the training participants who 

received instruction in the Macedonian language is mostly owing to the fact that no 

changes have occurred in the pleasure and relationships components among their 

ethnic Albanian peers;  

 a progress has been made in the level of information among all participants, with 

greater effect among boys and among the participants who received instruction in the 

Albanian language, and whose baseline was lesser than that of the girls, or the 

participants who received instruction in the Macedonian language of instruction.  

 

The analysis of the qualitative data provided the following findings: 

 the participants in the CSE peer programme are satisfied with the experiences gained 

from the programme, and the best aspects of the programme consisted in that the 



programme was delivered by peers and that the approach allowed for interaction, 

discussion and getting to know the attitudes and opinions of the others;  

 the available data, because of their volume and quality, provide no indication as to 

whether the programme contents was equally adjusted to both cultural settings, 

however, they provide the grounds for considering options to seek ways for cultural 

adaptation of the more sensitive topics, such as abortion, or sexual orientation; 

 participants have the feeling that they were given a valuable opportunity to upgrade 

their knowledge and to change their attitudes, and they had no serious remarks 

neither regarding the method and the content, nor regarding the implementation of 

the training in any aspect.  

 

Based on the findings, we recommend: 

- on the account of the effects achieved, the programme should be continued in every 

aspect, and especially in its efforts to cover all ethnic communities in the country; 

- it is very important to strengthen the recruitment, training and motivation of quality 

educators who speak Albanian/Romani and, simultaneously, to ensure additional 

support (in both education and supervision) of the existing educators who provide 

instruction to groups in the Albanian language;  

- additional in-depth analyses should be made as to why two of the components have 

seen no changes in attitudes, in order to obtain information how to improve the 

training in these two components;  

- because of the different baselines in the level of information and attitudes, it would 

be beneficial to increase the number of sessions among participants who receive 

instruction in the Albanian language of instruction; a possible strategy would be to 

allow the participants to choose their own topics they wish to discuss more about; 

- instruction may be revised in terms of adjusting by way of including new 

technologies, thus making it more attractive to the young participants. 

  



ANNEX 1 
 

 

QUESTIONS FOR THE FOCUS GROUPS – PARTICIPANTS 

1. What did you expect to learn when you decided to register for the CSE lessons?  

2. What aspect of instruction was the most interesting / the most useful for you? 

3. Was there anything that you already knew? 

4. What aspect of the discussions was new to you?  

5. What do you think about the method in which instruction was given?  

6. What are its advantages? Which aspects were problematic? 

7. How should the SRH instruction look like to be better / more useful for you? 

8. How would you assess the CSE instruction overall? 

 

 


